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Introduction
 
Every school has its own story to tell. The context in which teaching and learning takes place influences the processes and procedures by

which the school makes decisions around curriculum, instruction, and assessment. The context also impacts the way a school stays faithful

to its vision. Many factors contribute to the overall narrative such as an identification of stakeholders, a description of stakeholder

engagement, the trends and issues affecting the school, and the kinds of programs and services that a school implements to support student

learning.

 

The purpose of the Executive Summary (ES) is to provide a school with an opportunity to describe in narrative form the strengths and

challenges it encounters. By doing so, the public and members of the school community will have a more complete picture of how the school

perceives itself and the process of self-reflection for continuous improvement. This summary is structured for the school to reflect on how it

provides teaching and learning on a day to day basis. 
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Description of the School

 

 

 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include

demographic information about the students, staff, and community at large. What unique features and challenges are associated

with the community/communities the school serves? 
 
Malcom Bridge Elementary is a kindergarten through fifth grade school located in Bogart, Georgia.  The current enrollment is 489 students

which is slightly lower than the opening enrollment of 552 students in 1996. MBES serves a varied demographic which includes exclusive

upscale subdivisions, rental homes, trailer parks and single-family homes in older subdivisions. The current data (2011 Census information)

for Oconee County reflects a population of approximately 33,366.  The median household income (2006-2012) is $74,352.00. The racial

composition of Oconee County is predominately white (89.3%), with approximately 5.8% African -American, 4.5% Hispanic, 3.3 percent

Asian, and 1.2% multi -racial. 

Currently, 21% of the students at MBES receive free or reduced priced meals.  This percentage was reduced slightly from 26% when

Pinewood Trailer Park was rezoned for Oconee Primary and Oconee Elementary Schools.  As a result of this 2009 rezoning, the percentage

of Hispanic students also dropped from 12% to the current 6%.  This drop resulted in the removal of the school's Title I designation beginning

with the 2011 -2012 school year. Additional demographics include 7% Asian, 5% black, 3 % multi-racial and 75% white. 

MBES serves 49 students (10%) through the Early Intervention Program, Special Education serves 51 students (10%) and 14 students (3%)

are served in the ESOL program.  There are 9 students being served through 504 plans and 84 students have active RTI files (Response to

Intervention).The largest subgroup at MBES is the Gifted/PACE program. This group contains 85 students (17%). 

 

During the 2011-2012 school year, MBES had an attendance rate of 96.89 %. This attendance rate remains fairly stable year to year.

MBES has a professional/ certified staff of 33 teachers and 2 administrators.  This includes a full-time counselor, media specialist, music

teacher, art teacher, physical education teacher and 5 special education teachers. There are 32 classified staff members. Our secretaries,

bookkeeper, school nurse and four custodial personnel complete the staff.  Of the certified staff members, 10 have a Master's degree, 13

have a Specialist's degree and one has a Doctorate's degree. One faculty member holds the distinction of Georgia Master Teacher and

another has recently been named to the State Superintendent's Advisory Board.  The past president of The Professional Association of

Georgia Educators (PAGE) is also a teacher at MBES.   Our staff and faculty is primarily female with the exception of two male teachers, a

male para-professional and a male administrator. 

MBES instructional hours are from 7:45 AM till 2:30 PM each day. Teachers are given a daily planning period and duty free lunch. Teachers

also have an additional hour each day following student departure (2:30 PM-3:30 PM) which may be used for planning, parent conferences

or meetings.

Due to a pipeline that runs near the property, our school is landlocked and zoning prevents any potential addition/expansion in the future. As

a result, the school system's goal has been to keep the number of students enrolled at MBES within a level that the current building can

easily accommodate.  Over the years, student enrollment has reduced and at the same time, the system has adjusted the maximum class

size allowance.  As a result, we have at times been forced to reduce the number of teachers, shift teachers to other grade levels, or transfer

teachers to other schools within the county. The teachers have adjusted well to these changes.  However, when this need arises, the

system's displacement policy requires that the last teacher hired be the one that is moved.  This often makes it difficult to hire and maintain

teachers needed for critical areas within the school (SpEd, Gifted, IEP and ESOL). 
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School's Purpose

 

 

 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the

school embodies its purpose through its program offerings and expectations for students. 
 
MBES is constantly reflecting, analyzing, and evolving based on the needs of the students we serve.  This introspective process enables our

mission and beliefs to remain fluid and thus a relevant guide for excellence in education.  The vision, beliefs and mission statement were

reviewed for the 2012-2013 school year by the school faculty and staff to determine whether or not they continue to honestly reflect beliefs

about our school.  The staff voted unanimously to continue with the current mission and belief statements.  The MBES School Council also

reviewed the mission and belief statements and input was requested from parents through the Principal's Newsletter, a weekly publication

sent to parents and business representatives. Copies of the school's vision and belief statements are placed in all classrooms and displayed

prominently in the foyer of the school. The vision, beliefs, and mission statements reflect the beliefs of Malcom Bridge Elementary and what

we see as the purpose for our existence:

The Malcom Bridge Elementary School mission is to encourage:

Motivated, independent learners who accept responsibility,  

Believe in and respect themselves and others, and are

Equipped with the necessary tools to enjoy learning while striving for academic excellence in a

Safe and caring environment. 

The school's vision is to provide a caring and safe environment with high standards for achievement.  Our goal is for our students to become

responsible, educated citizens who understand the need for lifelong learning.  We strive to meet the needs of individual students through

effective instructional practices. We know the best interests of our students will be supported through a partnership of the school, home and

community.

These beliefs are embodied in the daily practices of the school. The school Leadership Data Team meets monthly to monitor student

achievement and assure continuous improvement.  MBES teachers also participate in grade level Data Teams that meet twice a month.

These teams use a 5 step process to analyze cause and effect data, identify learning needs, set long and short term SMART goals, and

determine instructional strategies required in order to assist students in attaining these goals. Data Teams use formative assessments

including pre/post tests, MAP (Measures of Academic Progress) surveys without goals and informal teacher created tests to monitor

progress. 

MBES uses positive discipline as its overarching behavior management system along with Stephen Covey's, Seven Habits of Highly Effective

Students.  Beginning in 2010, formalized training began at MBES on each of Covey's Seven Habits. This has become an ongoing focus at

with all students participating in monthly Seven Habits training sessions.  With each of our programs and strategies, we work to develop

valuable life skills and create a school climate of mutual respect for all.                                                                                                  

The practices and program offerings at MBES support our mission and beliefs.  Differentiated instruction based on MAP Data, CRCT data,

common formative and cumulative assessments are analyzed in grade level data teams to plan for instruction.  Each grade level has a daily

extension period allowing for the remediation or acceleration of content for all students. During this extension period one teacher per team

serves as the grade level's Early Intervention Program teacher. The MBES regular EIP teacher plans with this teacher and also works with

students during this time.

MBES hosts a free of charge after school program for third, fourth and fifth grade students who require additional support. This program

meets once a week in the afternoons and is taught by current MBES teachers. 

The Gifted/PACE class is taught through a resource model.  During the extension period, students identified as gifted receive instruction from

a full time gifted endorsed teacher.  To further meet the needs of these students classroom teachers in first, fourth and fifth grades with gifted

certification also offer resource classes that present students with more rigorous content area coursework.
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The MBES School Council serves as an advisory board for school improvement.  This seven member        team provides support for the

school and serves as a liaison between the community and the school. MBES has an active PTO and volunteer program. We currently have

73 trained parent volunteers, 2 Foster Grandparents and 2 Oconee County mentors. These individuals work with the school to provide

needed materials and assistance to both teachers and students.  The MBES PTO funds projects that enable the school to improve the

technology that is available to our students.  This includes the purchase of two laptop mobile lab stations and two net book mobile lab

stations.  Parents also provided support for a pilot program in the Gifted/PACE classroom resulting 1:1 iPad deployment that is used daily

within the program.  With PTO support we have also been able to update the Accelerated Reader program and purchase additional titles for

our media center.  We are fortunate to have parents that volunteer frequently within the school.  Some of the events parents assist with are

the Fall Family Movie Night, Book Fair, Eagle Run Walk, monthly teacher appreciation festivities, the MBES Coffee House and Secret Santa.

Parents also assist daily in the classrooms and media center.

MBES also offers extra-curricular activities such as Chess Club, Perfectly Polished, Ambassador Club, Leadership, Hero and SOAR (Service

Organization Responsibility Achievement) Club.  The clubs are sponsored by the MBES counselor and parents.
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Notable Achievements and Areas of Improvement

 

 

 
Describe the school's notable achievements and areas of improvement in the last three years.  Additionally, describe areas for

improvement that the school is striving to achieve in the next three years. 
 
Malcom Bridge Elementary has seen a steady improvement in many areas over the past seven years of data analysis.  In 2010, MBES was

named a Georgia School of Excellence.  This award is given to schools that score within the top 10% of academic performance in their

congressional district.  Prior to the loss of our Title I classification, MBES was also named a Title I School of Distinction for 7 consecutive

years. While we are extremely proud of these honors, we continue to strive for excellence yearly.

The MBES School Improvement/Leadership Team guided the faculty in the development of the 2012-2013 School Improvement Plan.

During the summer of 2012, grade level teams worked with the administration to conduct data reviews in order to set goals for the school

improvement plan. Data disaggregation included sub group and domain studies of CRCT data and MAP (Measures of Academic Progress)

data along with perception data from surveys.  Following these individual grade level summer meetings, the MBES Leadership Data Team

participated in a "data dig" leadership retreat.  Each grade level team leader presented the data disaggregation from their team and identified

areas of notable achievement as well as areas in need of improvement.  The analysis of the data indicated CRCT reading scores (3rd-5th)

steadily improved over the past 7 years.  The 2012 CRCT reading data indicated 99% of MBES students in 3rd-5th grades had a

meet/exceeding score and of that 99%, 68% had an exceeding score. This was up from 60% the previous year.  Individual grade level scores

also indicated strengths in the area of reading.  In 3rd grade, 97% met or exceeded with 74% and of that 97%, 74% had an exceeding score.

In both 4th and 5th grades, 100% of the students either met or exceeded, with 76% exceeding in 4th grade and 57% exceeding in 5th grade.

Other highlights include the fact that 100% of 5th graders met/exceeded the Language Arts expectation and 73% of 5th graders exceeded

science expectations.

The grade level data teams and leadership data team also highlighted areas in need of improvement. In the analysis of the MAP data

(Measures of Academic Progress) it was indicated that only 44% of 2nd-5th grade students met their growth targets in the area of Language

Arts.  In addition, only 51% of students in grades 2nd-5th met their projected growth target in the area of math.   Drilling down deeper into the

MAP data revealed that second grade was the area of greatest concern with only 28.95% of the students meeting their projected growth

target in language arts and only 35.5% meeting their growth target in math. Using growth targets is a new analysis tool for MBES designed to

measure students with peers of similar academic ranges nationally. 

Additional weaknesses were seen in CRCT scores in the area of 3rd grade math. In this grade, 12% of students did not meet expectations.

The weakest domain area for this grade level was measurement with students having an average of only 76% correct.  In 4th and 5th grades,

lower percentages of students exceeded expectations in math as well with exceeding area percentages just over 51%.  Notable domain

areas of relative weakness for 4th grade were geometry with only 70% correct and measurement with 71% correct. The domain areas noted

as needing improvement for 5th grade were numbers and operations with 76% correct and measurement with only 78% correct.

Social Studies exceeds levels were low with 3rd grade reporting 41% exceeding the expectation, 32% at 4th and 64% at 5th.  The domain of

government and civics was a weaker area for 3rdand 5th grades with economics being more of a concern in 4th. 

Perception data from teachers, students and parents was also analyzed using the AdvancEd survey data.  Areas of strength within the

perception data were the safe and inviting school facility and teachers that truly care about students. This perception data also indicated a

need to have a more systematic approach in place to review the mission and vision statements. In cause analysis discussions, it was

determined that a closer monitoring of student formative data was also needed.  As a result of this finding, training on the five step data team

process was scheduled for all teachers.  It was also determined through these discussions that more formalized writing instruction was

needed in all grades.  Support in the understanding of math content and conceptual teaching was also seen as seen a need across all grade

levels. We are working to provide teachers with more instructional support in this area. 
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Additional Information 

 

 

 
Provide any additional information you would like to share with the public and community that were not prompted in the previous

sections. 
 
Malcom Bridge Elementary School Implemented the use of structured data teams both at the school and classroom level for the 2012-2013

school year.  To support this process, training through the use of the work of Angela Perry and her book, The Data Teams Experience: A

Guide to Effective Meetings was conducted by the administration.  Oconee County School System is also planning further training through

the Leadership and Learning Center.  The data team process is monitored through the examination of the short term SMART goals monthly.

In order to address the weaknesses in the area of writing and assist in the understanding of the Common Core Georgia Performance

Standards, "Lunch and Learn" sessions are attended monthly.  These sessions include book studies, (Angela Perry-Writing Matters in Every

Classroom and Lucy Calkins-Pathways to the Common Core), student work sample study and professional conversations around current

practices. We have also partnered with High Shoals Elementary and Oconee Elementary to allow grade level critical friends groups to meet

monthly in order to collaborate with one another as the CCGPS is implemented.

Finally, in order to give teachers support in utilizing the RTI (Response to Intervention) process to the fullest extent, the process was

redesigned. This included assigning the school counselor, principal, and assistant principal to a specific grade level team as additional

sources of input.  As a result of these changes, the process is now more streamlined and monitoring progress is more efficient.
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Self Assessment 
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Introduction
 
AdvancED's Self Assessment (SA) diagnostic is based on the AdvancED Standards of Quality, which serves as the foundation of the

accreditation and continuous improvement process. The SA is a valuable tool for collaboratively engaging staff members and stakeholders in

purposeful, honest dialogue and reflection to assess the institution's adherence to the Standards, and guide its continuous improvement

efforts. The SA includes the institution's self-ratings of and the evidence cited for each of the indicators, comments that explain the indicator's

ratings and an overall narrative for each Standard. The results of the SA are reviewed by the External Review Team as one essential

component of the preparation process for the institution's External Review.
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Standard 1: Purpose and Direction

 

The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and

beliefs about teaching and learning.  

Overall Rating:  2.67 

 

 

Indicator Statement or Question Response Evidence Rating
1.1 The school engages in a

systematic, inclusive, and
comprehensive process to
review, revise, and communicate
a school purpose for student
success.

The school has a process for review,
revision, and communication of its
purpose. The process has been
implemented. The process includes
participation by representatives from
stakeholder groups. The purpose
statement focuses primarily on student
success.

•Purpose statements -
past and present

•Minutes from meetings
related to development of
the school's purpose

•Survey results

•Examples of
communications to
stakeholders about the
school's purpose (i.e.
website, newsletters,
annual report, student
handbook)

•Evidence is also available
on eBoard

Level 2

Indicator Statement or Question Response Evidence Rating
1.2 The school's leadership and staff

commit to a culture that is based
on shared values and beliefs
about teaching and learning and
supports challenging, equitable
educational programs and
learning experiences for all
students that include
achievement of learning, thinking,
and life skills.

Commitment to shared values and
beliefs about teaching and learning is
evident in documentation and decision
making. This commitment is regularly
reflected in communication among
leaders and staff. Challenging
educational programs and equitable
learning experiences are implemented
so that all students achieve learning,
thinking, and life skills necessary for
success. Evidence indicates a
commitment to instructional practices
that include active student engagement,
a focus on depth of understanding, and
the application of knowledge and skills.
School leadership and staff share high
expectations for professional practice.

•Survey results

•Agendas and/or minutes
that reference a
commitment to the
components of the
school's statement of
purpose

•The school's statement of
purpose

•Evidence is also available
on eBoard

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Malcom Bridge Elementary has identified indicator 1.2 as a perceived strength. Evidence clearly shows that we have a commitment to

challenging students and preparing them for real world experiences. Students have a variety of opportunities for active involvement in many

areas. Our students participate and have leadership roles in the morning broadcast of announcements and news. Fifth grade students have

opportunities to be involved in leadership and personal growth activities, including, Perfectly Polished, Ambassador Club Leadership, Hero,

Reading Buddies, Car Rider Teams, Classroom Buddies and SOAR (Service Organization Responsibility Achievement) Club.  The clubs are

sponsored by the MBES counselor and parents.  Offerings for the entire school include Chess Club and the low cost UGA Strings program.

The school wide teaching of 7 Habits of Happy Kids is another example of active student engagement. Higher achieving students have

opportunities for additional engagement through our gifted education program, PACE. Our school wide extension model is also another form

of individualized student engagement. Each grade level has a daily extension period allowing for the remediation or acceleration of content

for all students. During this extension period one teacher per team serves as the grade level's Early Intervention Program teacher. The

MBES regular EIP teacher plans with this teacher and also works with students during this time. During this extension period, students

receive concentrated instruction designed to meet their individual needs and further their personal projected growth rate on standard

measures of achievement. Students in need of additional remediation or re-teaching beyond what's offered during the school day can also

take part in our Afterschool Extension program. This program focuses on the academic needs of each student and test strategies.

Our teachers participate in rigorous professional development opportunities designed to facilitate challenging instruction. These include book

studies, leadership retreats, and cross county critical friends groups. In addition, all teachers and parapros are involved in collaborative POI

and Data Team meetings. During these meetings, assessment data is disaggregated and the resulting information is used to drive classroom

and individual student instruction. Both teachers and administrators track the resulting performance and collaborate to develop individual,

research -based plans for meeting the needs of the entire school.

Another area of strength for MBES is Standard 1.3. Every three to five years our school drafts a School Improvement Plan which aligns with

the System Improvement Plan while still meeting the specific needs of our individual school. This plan drives the focus of our instruction,

professional learning, and individual teacher goals. Parent surveys, teacher input, and information from the data team meetings are compiled

Indicator Statement or Question Response Evidence Rating
1.3 The school's leadership

implements a continuous
improvement process that
provides clear direction for
improving conditions that support
student learning.

School leaders implement a
documented, systematic continuous
improvement process for improving
student learning and the conditions that
support learning. All stakeholder groups
are engaged in the process. School
personnel maintain a profile with current
and comprehensive data on student and
school performance. The profile contains
analyses of data used to identify goals
for the improvement of achievement and
instruction that are aligned with the
school's purpose. Improvement goals
have measurable performance targets.
The process includes action planning
that identifies measurable objectives,
strategies, activities, resources, and
timelines for achieving improvement
goals. School leaders hold all school
personnel accountable for and evaluate
the overall quality of the implementation
of all interventions and strategies. The
process is reviewed and evaluated.
Documentation that the process yields
improved student achievement and
instruction is available and
communicated to stakeholders.

•The school data profile

•Survey results

•Communication plan and
artifacts that show two-
way communication to
staff and stakeholders

•Agenda, minutes from
continuous improvement
planning meetings

•The school continuous
improvement plan

•Evidence is also available
on eBoard

Level 3
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to create this plan. We feel an increased importance can also be seen in this plan due to the fact that each teacher's individual goals are

created based on those needs specified within the School Improvement Plan. Our leadership team holds all school personnel responsible for

evaluating the overall quality of the implementation of all strategies with through the use of our countywide assessment tool, Class Keys.   

Our committee viewed indicator 1.1 as a weakness due to the lack of a formal documented review and revision process of the mission

statement. In order to receive a higher rating in this area, the stakeholders plan to draft and implement a formal written process documenting

how and when the mission statement will be reviewed and if necessary, updated. The process will include an evaluation system that

assesses the fidelity of our mission statement.

At Malcom Bridge Elementary, we do have an established vision embedded within our mission statement. While as stated in the previous

paragraph, there is no formal review process for our mission statement; stakeholders do take time to approve the mission statement on an

annual basis. Stakeholders include teachers, parapros, parents, school council members, and other community leaders. Parents

communicate their opinions on how well the school carries out the mission through an annual parent survey. The teachers disaggregate the

data from this survey and categorize areas of excellence and areas of improvement. 

The mission statement is communicated frequently and is prominently displayed on the MBES website, creatively displayed in the school

foyer, framed in every classroom, reviewed yearly by the staff, included in the staff handbook, and part of the weekly newsletter our principal

sends to parents and teachers.
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Standard 2: Governance and Leadership

 

The school operates under governance and leadership that promote and support student performance and school effectiveness. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
2.1 The governing body establishes

policies and supports practices
that ensure effective
administration of the school.

Policies and practices support the
school's purpose and direction and the
effective operation of the school. Policies
and practices promote effective
instruction and assessment that produce
equitable and challenging learning
experiences for all students. There are
policies and practices regarding
professional growth of all staff. Policies
and practices provide requirements,
direction for, and oversight of fiscal
management.

•Governing body policies,
procedures, and practices

•Communications to
stakeholder about policy
revisions

•Staff handbooks

•Student handbooks

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
2.2 The governing body operates

responsibly and functions
effectively.

The governing body has a process to
ensure that its decisions and actions are
in accordance with defined roles and
responsibilities, a code of ethics, and
free of conflict of interest. Governing
body members participate in a
systematic, formal professional
development process regarding the roles
and responsibilities of the governing
body and its individual members.  The
governing body complies with all
policies, procedures, laws, and
regulations and functions as a cohesive
unit.

•List of assigned staff for
compliance

•Proof of legal counsel

•Governing body policies
on roles and
responsibilities, conflict of
interest

•Governing code of ethics

•Assurances, certifications

•Communications about
program regulations

•Communication plan to
inform all staff on code of
ethics, responsibilities,
conflict of interest

•Evidence is also available
on eBoard

Level 3
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Indicator Statement or Question Response Evidence Rating
2.3 The governing body ensures that

the school leadership has the
autonomy to meet goals for
achievement and instruction and
to manage day-to-day operations
effectively.

The governing body protects, supports,
and respects the autonomy of school
leadership to accomplish goals for
improvement in student learning and
instruction and to manage day-to-day
operations of the school. The governing
body maintains a distinction between its
roles and responsibilities and those of
school leadership.

•Stakeholder input and
feedback

•Survey results regarding
functions of the governing
body

•School improvement plan
developed by the school

•Communications
regarding board actions

•Maintenance of
consistent academic
oversight, planning, and
resource allocation

•Agendas and minutes of
meetings

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
2.4 Leadership and staff foster a

culture consistent with the
school's purpose and direction.

Leaders and staff align their decisions
and actions toward continuous
improvement to achieve the school's
purpose. They expect all students to be
held to high standards in all courses of
study. All leaders and staff are
collectively accountable for student
learning. School leaders support
innovation, collaboration, shared
leadership, and professional growth. The
culture is characterized by collaboration
and a sense of community.

•Examples of collaboration
and shared leadership

•Survey results

•Examples of decisions in
support of the school's
continuous improvement
plan

•Examples of decisions
aligned with the school's
statement of purpose

•Evidence is available on
eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
2.5 Leadership engages stakeholders

effectively in support of the
school's purpose and direction.

Leaders communicate effectively with
appropriate and varied representatives
from stakeholder groups, provide
opportunities for stakeholders to shape
decisions, solicit feedback and respond
to stakeholders, work collaboratively on
school improvement efforts, and provide
and support meaningful leadership roles
for stakeholders. School leaders' efforts
result in measurable, active stakeholder
participation; engagement in the school;
a sense of community; and ownership.

•Minutes from meetings
with stakeholders

•Copies of surveys or
screen shots from online
surveys

•Survey responses

•Involvement of
stakeholders in a school
improvement plan

•Evidence is also available
on eBoard

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Malcom Bridge Elementary has substantial evidence to support indicator 2.1. Schools in Oconee County operate under the policies and

guidelines established by the Georgia State Board of Education and enforced by the Oconee County School System, local board of

education, superintendent and various other system employees. The county utilizes e Board for the posting of policies and procedures that

are to be communicated and reviewed. The e Board site is also a space where Board Minutes, state policies, legislations, and other

information related to individual schools are posted. At the local school level, our website, signed student handbooks and teacher handbooks

are additional ways in which our school communicates and implements procedures for the operation of the school.

Indicator 2.2 highlights the effectiveness of our school system and how it impacts student performance. System effectiveness is evaluated

through a variety of protocols and procedures that closely monitor student performance and academic data. System leaders utilize monthly

meetings of The Superintendent's Advisory Committee which includes the Teacher's of the Year from each school. There are also monthly

leadership meetings in which principals and assistant principals meet with the superintendent and assistant superintendents to monitor and

assess the system's progress in specific areas. School leaders and teachers create learning goals, SMART goals, grade level goals, and

professional learning goals. Data teams are also in place at the school level. The information derived from these teams drives classroom

instruction and goal setting. Currently, the majority of the data tracked is pulled from the MAP computer assessment program. We annually

submit, monitor and revise our school improvement plan which is readily available on the school's website for review.  The School Council

meets at individual schools to review parent survey information in order to monitor the success of the school's efforts. Teachers and leaders

are measured through the process of Class Keys. Class Keys evaluations include unit planning, formal and informal observations, pre and

post conferencing, and the gathering of evidence for each standard. Each of these efforts enables the school and ultimately the system to

enable each child, teacher, and leader to reach their target goals.

We feel that stakeholders are given opportunities to contribute to the decision making process in many ways and provide leadership through

our school council meetings, parent surveys, students surveys, and the Teacher Advisory Committee. Within each school there is a

leadership committee that provides opportunities for the communication and support of stakeholders. Our PTO also helps to make decisions

concerning the implementation of policies and procedures to ensure the successful daily operations of the school.

One area of weakness we do identify within this indicator is the Teacher Advisory Committee. This group meets once a month to allow

teacher leaders to have a means of communication on decisions made at the system level. Although this process should be an effective

means of communication, teachers feel that there is a lack of opportunity for open dialogue. Questions are submitted prior to the meeting and

very little discussion takes place surrounding the questions. There is a need for some type of direct communication between system decision

makers and those who work most closely with the students.

Indicator Statement or Question Response Evidence Rating
2.6 Leadership and staff supervision

and evaluation processes result
in improved professional practice
and student success.

The focus of the criteria and processes
of supervision and evaluation is
improving professional practice and
improving student success. Supervision
and evaluation processes are regularly
implemented. The results of the
supervision and evaluation processes
are used to monitor and effectively
adjust professional practice and improve
student learning.

•Examples of professional
development offerings and
plans tied specifically to
the results from
supervision and evaluation

•Representative
supervision and evaluation
reports

•Supervision and
evaluation documents with
criteria for improving
professional practice and
student success noted

•Evidence is available on
eBoard

Level 3
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As discussed in indicator 2.4, our school improvement plan ensures our governing body, Oconee County Schools that we will meet goals of

achievement and ensure the support for consistent academic oversight, planning, and resource allocation. Our SIP includes a goal that calls

for an increase in the rigor of writing. As a result, we have implemented a professional learning opportunity called Lunch and Learn where we

systematically analyze our writing curriculum across grade levels. In addition to this, as a school, we have agreed to incorporate writing

opportunities across all curriculum areas.

Our biggest strength, according to the indicators, can be seen in element 2.5 which states leadership engages stakeholders effectively in

support of the school's purpose and direction.  This element has been accomplished very successfully through the use of public media

(school website, newspaper, radio, email, etc.) as well as a variety of meetings and forums.  The School Council, PTO, School Leadership,

Superintendent's Advisory Committee, as well as classroom communications are some of the many ways in which this element of support is

fostered by the administration. 

Another area of strength is element 2.4 which states that the leadership and staff foster a culture consistent with the school's purpose and

direction.  Throughout the building the school motto and mission statement are evident.  These ideas further fostered through monthly Seven

Habits training sessions with the staff and students.  These ideals are also evident in the use of the positive discipline methods implemented

throughout the school. 

Two areas of weakness were determined by our indicators.  The first is element 2.1 and we determined that this area was perceived as a low

scoring area due to the amount of changes we tend to have in curriculum direction paired with the fact that we often do not see these

imposed changes through or monitor the impact. Both teachers and parents expressed concerned in this area. 

Another area of weakness is element 2.6 . After looking into this, we feel that this low ranking was directly related to element 2.1 and the

inconsistent use of programs.  Teacher training opportunities were not perceived as being offered in a way that best suited the needs of

teachers.  Being more selective about training sessions and including more time to practice new methods would benefit everyone.
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Standard 3: Teaching and Assessing for Learning 

 

The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 

Overall Rating:  2.92 

 

 

Indicator Statement or Question Response Evidence Rating
3.1 The school's curriculum provides

equitable and challenging
learning experiences that ensure
all students have sufficient
opportunities to develop learning,
thinking, and life skills that lead to
success at the next level.

Curriculum and learning experiences in
each course/class provide all students
with challenging and equitable
opportunities to develop learning skills,
thinking skills, and life skills that align
with the school's purpose.  Evidence
clearly indicates curriculum and learning
experiences prepare students for
success at the next level. Like
courses/classes have the same high
learning expectations. Learning activities
are individualized for each student in a
way that supports achievement of
expectations.

•Learning expectations for
different courses

•Representative samples
of student work across
courses

•Survey results

•Course schedules

•Lesson plans

•Posted learning
objectives

•Course descriptions

•Descriptions of
instructional techniques

•Evidence is also available
on eBoard

Level 4

Indicator Statement or Question Response Evidence Rating
3.2 Curriculum, instruction, and

assessment are monitored and
adjusted systematically in
response to data from multiple
assessments of student learning
and an examination of
professional practice.

Using data from student assessments
and an examination of professional
practice, school personnel monitor and
adjust curriculum, instruction, and
assessment to ensure vertical and
horizontal alignment and alignment with
the school's goals for achievement and
instruction and statement of purpose.
There is a process in place to ensure
alignment each time curriculum,
instruction, and/or assessments are
reviewed or revised. The continuous
improvement process ensures that
vertical and horizontal alignment as well
as alignment with the school's purpose
are maintained and enhanced in
curriculum, instruction, and assessment.

•Lesson plans aligned to
the curriculum

•Standards-based report
cards

•Surveys results

•Common assessments

•Curriculum guides

•Curriculum writing
process

•Products – scope and
sequence, curriculum
maps

•Evidence is also available
on eBoard

Level 3
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Indicator Statement or Question Response Evidence Rating
3.3 Teachers engage students in

their learning through
instructional strategies that
ensure achievement of learning
expectations.

Teachers plan and use instructional
strategies that require student
collaboration, self-reflection, and
development of critical thinking skills.
Teachers personalize instructional
strategies and interventions to address
individual learning needs of students
when necessary. Teachers use
instructional strategies that require
students to apply knowledge and skills,
integrate content and skills with other
disciplines, and use technologies as
instructional resources and learning
tools.

•Professional development
focused on these
strategies

•Findings from supervisor
walk-thrus and
observations

•Teacher evaluation
criteria

•Examples of teacher use
of technology as an
instructional resource

•Interdisciplinary projects

•Surveys results

•Examples of student use
of technology as a learning
tool

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
3.4 School leaders monitor and

support the improvement of
instructional practices of teachers
to ensure student success.

School leaders formally and consistently
monitor instructional practices through
supervision and evaluation procedures
to ensure that they 1) are aligned with
the school's values and beliefs about
teaching and learning, 2) are teaching
the approved curriculum, 3) are directly
engaged with all students in the
oversight of their learning, and 4) use
content-specific standards of
professional practice.

•Supervision and
evaluation procedures

•Recognition of teachers
with regard to these
practices

•Surveys results

•Curriculum maps

•Administrative classroom
observation protocols and
logs

•Evidence is also available
on eBoard

Level 3
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Indicator Statement or Question Response Evidence Rating
3.5 Teachers participate in

collaborative learning
communities to improve
instruction and student learning.

All members of the school staff
participate in collaborative learning
communities that meet both informally
and formally. Collaboration often occurs
across grade levels and content areas.
Staff members have been trained to
implement a formal process that
promotes discussion about student
learning. Learning from, using, and
discussing the results of inquiry
practices such as action research, the
examination of student work, reflection,
study teams, and peer coaching occur
regularly among most school personnel.
School personnel indicate that
collaboration causes improvement
results in instructional practice and
student performance.

•Calendar/schedule of
learning community
meetings

•Survey results

•Common language,
protocols and reporting
tools

•Agendas and minutes of
collaborative learning
committees

•Examples of cross
curricular projects,
interdisciplinary
instruction, and classroom
action research project

•Evidence is available on
eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
3.6 Teachers implement the school's

instructional process in support of
student learning.

Most teachers use an instructional
process that informs students of learning
expectations and standards of
performance. Exemplars are sometimes
provided to guide and inform students.
The process may include multiple
measures, including formative
assessments, to inform the ongoing
modification of instruction. The process
provides students with feedback about
their learning.

•Survey results

•Examples of learning
expectations and
standards of performance

•Evidence is also available
on eBoard

Level 2

Indicator Statement or Question Response Evidence Rating
3.7 Mentoring, coaching, and

induction programs support
instructional improvement
consistent with the school's
values and beliefs about teaching
and learning.

Some school personnel are engaged in
mentoring, coaching, and induction
programs that are consistent with the
school's values and beliefs about
teaching, learning, and the conditions
that support learning. These programs
set expectations for school personnel.

• Survey results

•Evidence is also available
on eBoard

Level 2
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Indicator Statement or Question Response Evidence Rating
3.8 The school engages families in

meaningful ways in their
children's education and keeps
them informed of their children's
learning progress.

Programs that engage families in
meaningful ways in their children's
education are designed, implemented,
and evaluated. Families have multiple
ways of staying informed of their
children's learning pgoress.

•List of varied activities
and communications
modes with families, e.g.,
info portal, online,
newsletters, parent
centers, academic nights,
open house, early release
days

•Survey results

•Calendar outlining when
and how families are
provided information on
child's progress

•Volunteer program with
variety of options for
participation

•Evidence is also available
on eBoard

Level 4

Indicator Statement or Question Response Evidence Rating
3.9 The school has a formal structure

whereby each student is well
known by at least one adult
advocate in the school who
supports that student's
educational experience.

School personnel participate in a
structure that gives them long-term
interaction with individual students,
allowing them to build strong
relationships over time with the student.
All students may participate in the
structure. The structure allows the
school employee to gain insight into and
serve as an advocate for the student's
needs regarding learning skills, thinking
skills, and life skills.

•Curriculum and activities
of formal adult advocate
structure

•List of students matched
to adult advocate

•Survey results

•Description of formal
adult advocate structures

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
3.10 Grading and reporting are based

on clearly defined criteria that
represent the attainment of
content knowledge and skills and
are consistent across grade
levels and courses.

Teachers use common grading and
reporting policies, processes, and
procedures based on clearly defined
criteria that represent each student's
attainment of content knowledge and
skills. These policies, processes, and
procedures are implemented
consistently across grade levels and
courses. Stakeholders are aware of the
policies, processes, and procedures.
The policies, processes, and procedures
are regularly evaluated.

•Sample report cards for
each grade level and for
all courses

•Survey results

•Policies, processes, and
procedures on grading and
reporting

•Samples communications
to stakeholders about
grading and reporting

•Evidence is also available
on eBoard

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Malcom Bridge Elementary School has substantial evidence that supports indicator 3.1.  We ensure that all students have equitable

opportunities to develop their thinking, learning, and life skills in order to be successful at the next level.  Through constant classroom

differentiation and collaboration, MBES strives to meet the individual needs of all students.  Much of this collaboration takes place in monthly

grade level data team meetings.  These meetings review CCGPS units as well as common assessments given across the curriculum.

Further support is given through the school's varied special services, including special education, gifted education (PACE), EIP, and ESOL.

Daily extension classes are another means of support. These classes are grouped based on MAP scores, CRCT data, and classroom

performance.

MBES families are actively involved in their child's education.  Indicator 3.8 clearly shows that our school engages families in meaningful

ways that promote family involvement.  MBES families participate in activities including Curriculum Night, Science Night, Literacy Night,

dances and an annual PTO Cake Auction.  Parent communication is an essential component to a successful school.  At MBES, we employ

numerous ways to keep parents informed about their children's learning progress.  Some of these include classroom teachers'

blogs/websites/newsletters, principal's weekly newsletter, the superintendent's weekly newspaper column, and a weekly Teach and Learn

newsletter provided by the Office of Curriculum and Instruction.  However, the most inclusive and consistent form of communication between

parents and the school is through the student agenda and Friday Folder. 

Most MBES teachers implement learning expectations for their students.  However, due to the inconsistent use of exemplars among grade

levels, teachers struggle to provide immediate feedback regarding their standard of performance.  The committee saw indicator 3.6 as an

area of weakness.  However, the design and implementation of exemplars is currently being addressed through our county wide CCGPS

training.  This will be an ongoing process by which teachers can continue to differentiate in their classrooms.

MBES has always been an open and caring community for not only parents and students, but for new faculty and staff as well.  In years past,

the teacher induction program has been part of our county's emphasis in supporting new teachers.  Due to the recent decline in the economy

Indicator Statement or Question Response Evidence Rating
3.11 All staff members participate in a

continuous program of
professional learning.

All staff members participate in a
continuous program of professional
learning that is aligned with the school's
purpose and direction. Professional
development is based on an assessment
of needs of the school. The program
builds capacity among all professional
and support staff. The program is
systematically evaluated for
effectiveness in improving instruction,
student learning, and the conditions that
support learning.

•Survey results

•Evaluation tools for
professional learning

•Brief explanation of
alignment between
professional learning and
identified needs

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
3.12 The school provides and

coordinates learning support
services to meet the unique
learning needs of students.

School personnel use data to identify
unique learning needs of special
populations of students based on
proficiency and/or other learning needs
(such as second languages). School
personnel are familiar with research
related to unique characteristics of
learning (such as learning styles,
multiple intelligences, personality type
indicators) and provide or coordinate
related learning support services to
students within these special
populations.

•Survey results

•List of learning support
services and student
population served by such
services

•Evidence is also available
on eBoard

Level 2
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and subsequent budget cuts, this program has been eliminated, which the committee saw as a weakness in indicator 3.7.  However, new

teachers at MBES are supported through the CLASS Keys Evaluation Process as well as grade level collaboration meetings.  Although, no

formal induction program is in place, MBES teachers plan to continue to embrace new faculty members and are willing to assist as needed.

The MBES faculty collects and analyzes data to identify the needs of students.  Although, parent questionnaires/surveys, student interest

surveys, and the Pyramid of Intervention process are utilized, we feel that our faculty has not remained current on research related to the

unique learning needs of students.  For this reason, the committee rated indicator 3.12 as a weakness.  However, we are fortunate to have

several teachers who have recently gained their gifted endorsement.  In the future, we plan to have these teachers, along with our special

education staff, assist us with recent research relating to unique learning styles.

In regards to indicator 3.2, MBES continues to maintain high standards in curriculum, instruction, and assessment.  The use of data teams,

the Edmodo teacher website, and CCGPS/Rigorous Curriculum Design offer proof our dedication to exemplary professional practices.

Select teachers are currently participating in curriculum and assessment training.  These teachers are redelivering this vital information to

other staff members through monthly professional learning communities.  MBES teachers are formally and consistently monitored through

the implementation of CLASS Keys.  Although we participate in professional learning, paraprofessionals at our school continue to seek new

avenues for their professional growth.  Since these opportunities have recently become available to all faculty and paraprofessionals, the

committee could not rate this indicator to include "all" school personnel.  Teachers use common grading and reporting practices throughout

each grade level.  However, based on the results of the parent survey, our county now has a plan to redefine and align the Standards Based

Report Card system using the CCGPS. 

In conclusion, MBES prides itself on its family oriented atmosphere.  Every stakeholder values and supports the education of the "whole"

child.  Our school counselor serves as a key advocate to support and foster the needs of our students by providing individual, small group,

and classroom guidance sessions. We feel that MBES supports the learning skills, thinking skills, and life skills of each student and will

continue to strive for excellence in this area.
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Standard 4: Resources and Support Systems

 

The school has resources and provides services that support its purpose and direction to ensure success for all students. 

Overall Rating:  3.0 

 

 

Indicator Statement or Question Response Evidence Rating
4.1 Qualified professional and

support staff are sufficient in
number to fulfill their roles and
responsibilities necessary to
support the school's purpose,
direction, and the educational
program.

Policies, processes, and procedures
ensure that school leaders have access
to, hire, place, and retain qualified
professional and support staff. School
leaders systematically determine the
number of personnel necessary to fill all
the roles and responsibilities necessary
to support the school purpose,
educational programs, and continuous
improvement. Sustained fiscal resources
are available to fund positions critical to
achieve the purpose and direction of the
school.

•Assessments of staffing
needs

•Survey results

•Policies, processes,
procedures and other
documentation related to
the hiring, placement and
retention of professional
and support staff

•Documentation of highly
qualified staff

•School budgets for the
last three years

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
4.2 Instructional time, material

resources, and fiscal resources
are sufficient to support the
purpose and direction of the
school.

Instructional time, material resources,
and fiscal resources are focused on
supporting the purpose and direction of
the school. Instructional time is protected
in policy and practice. School leaders
work to secure material and fiscal
resources to meet the needs of all
students. School leaders demonstrate
that instructional time, material
resources, and fiscal resources are
allocated so that all students have
equitable opportunities to attain
challenging learning expectations.
Efforts toward the continuous
improvement of instruction and
operations include achieving the school's
purpose and direction.

•School schedule

•Survey results

•Examples of efforts of
school leaders to secure
necessary material and
fiscal resources

•School calendar

•Alignment of budget with
school purpose and
direction

•Evidence is also available
on eBoard

Level 3
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Indicator Statement or Question Response Evidence Rating
4.3 The school maintains facilities,

services, and equipment to
provide a safe, clean, and healthy
environment for all students and
staff.

School leaders have adopted or created
clear expectations for maintaining safety,
cleanliness, and a healthy environment
and have shared these definitions and
expectations with stakeholders. School
personnel and students are accountable
for maintaining these expectations.
Measures are in place that allow for
continuous tracking of these conditions.
Improvement plans are developed and
implemented by appropriate personnel
as necessary to improve these
conditions. Results of improvement
efforts are evaluated.

•Survey results

•Documentation of
compliance with local and
state inspections
requirements

•Documentation of
emergency procedures
such as fire drills,
evacuation and other
emergency procedures.

•Maintenance schedules

•System for maintenance
requests

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
4.4 Students and school personnel

use a range of media and
information resources to support
the school's educational
programs.

Students and school personnel have
access to media and information
resources necessary to achieve the
educational programs of the school.
Qualified personnel are available to
assist students and school personnel in
learning about the tools and locations for
finding and retrieving information.

•Schedule of staff
availability to assist
students and school
personnel related to
finding and retrieving
information

•Data on media and
information resources
available to students and
staff

•Survey results

•Budget related to media
and information resource
acquisition

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
4.5 The technology infrastructure

supports the school's teaching,
learning, and operational needs.

The technology infrastructure meets the
teaching, learning, and operational
needs of all stakeholders. School
personnel develop and administer needs
assessments and use the resulting data
to develop and implement a technology
plan to improve technology services and
infrastructure.

•Technology plan and
budget to improve
technology services and
infrastructure

•Policies relative to
technology use

•Survey results

•Assessments to inform
development of technology
plan

•Evidence is also available
on eBoard

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
Malcom Bridge Elementary recruits, employs, and retains a highly-qualified staff that is supported by the financial resources necessary to

fulfill our system's vision, mission and beliefs.(4.1) The Oconee County School System BOE outlines the processes for hiring, personnel

assignments, displacement, and personnel layoffs.  OCSS also implements a formula for projecting enrollment numbers and staffing

allocations at MBES.

The school improvement plan drives the budget and spending at MBES. (4.2)  Our human resources include guest speakers, business

partners, community helpers, parents, and advisory councils. Technology resources include computers, research-based software,

SmartBoards, document cameras, clickers, Nooks and iPads.  The MBES PTO works to ensure additional funds and resources for the

school.  Over the years our PTO has provided technology, fieldtrips, materials and volunteer support which have enabled our staff to focus

Indicator Statement or Question Response Evidence Rating
4.6 The school provides support

services to meet the physical,
social, and emotional needs of
the student population being
served.

School personnel implement a process
to determine the physical, social, and
emotional needs of each student in the
school. School personnel provide or
coordinate programs to meet the needs
of students as necessary. Measures of
program effectiveness are in place, and
school personnel use the data from
these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Schedule of family
services, e.g., parent
classes, survival skills

•Social classes and
services, e.g., bullying,
character education

•Survey results

•Student assessment
system for identifying
student needs

•Agreements with school
community agencies for
student-family support

•List of support services
available to students

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
4.7 The school provides services that

support the counseling,
assessment, referral, educational,
and career planning needs of all
students.

School personnel implement a process
to determine the counseling,
assessment, referral, educational, and
career planning needs of all students.
School personnel provide or coordinate
programs necessary to meet the needs
of students whenever possible.
Measures of program effectiveness are
in place, and school personnel use the
data from these measures to evaluate all
programs. Improvement plans related to
these programs are designed and
implemented when needed to more
effectively meet the needs of students.

•Description of referral
process

•List of services available
related to counseling,
assessment, referral,
educational, and career
planning

•Survey results

•Budget for counseling,
assessment, referral,
educational and career
planning

•Description of IEP
process

•Evidence is also available
on eBoard

Level 3
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on the goals of our school improvement plan.

In an effort to ensure that each child at MBES receives state and nationally-recommended instructional hours, time has been allocated for

each subject and this time is protected so as to support student learning.  Administration and faculty are committed to protecting this

instructional time. The yearly calendar consists of 180 days of teaching and learning with many subject areas exceeding the state's weekly

recommended time allotment. (4.2)

According to our parent, teacher and student surveys, our school is viewed as a clean, safe and healthy environment. MBES is in compliance

with all state and local inspection requirements. (4.3)   In addition, our school is a "green school" pilot for Oconee County.  We are currently

working to eliminate harsh chemicals, use fewer paper products and have a robust campus recycling program.  Our school contracts with a

local company to collect our paper and aluminum recyclables.  Our students, staff and teachers promote this vision through classroom

recycling, recycling teams and lessons on the importance of protecting our environment. 

MBES is a safe school. (4.3) All staff members review and practice the schools safety protocol. Response team guidelines are in place in the

event of an emergency.  The entire school participates in emergency drills on a regular basis.  All visitors are required to check in with the

front office, and those who volunteer with children must now complete a mandatory orientation before being permitted to work with our

students.  

MBES has a wide range of media and resources readily available for staff, students and parents.  (4.4) Our media center employs one full

time media specialist.   Material resources include print and electronic collections that are available both within the school and online.

Teachers, students and parents evaluate the media center and its resources on a yearly basis.  The information from this survey guides the

purchase of future materials and programs. 

Technology at MBES has improved greatly over the last 5 years.(4.5)  We now have Smart Boards in every classroom and document

cameras in each regular education classroom.  In addition, clickers, mobile computer labs and digital cameras are available for classroom

check out. Our gifted program recently raised funds for the purchase a class set of (25) iPads. Our school has a newly installed wireless

network which is put to great use.  All teachers are required to have a web presence whether it is through a website or blog.  All parents have

access to a parent portal allowing them to easily keep up with their child's grades and attendance.  Our school has a full time technology

support technician and a district technology plan.  While all of our technology is modern and functional, computer access is often a problem.

Students are tested 5 or more times yearly which requires the use of most of the computers within the school.  While these tests provide

valuable data, this testing drastically limits computer access for students. 

MBES has many programs that provide students with support for their physical, social and emotional needs. (4.6) The vehicle we use to

determine instructional needs is the Pyramid of Intervention (POI).  Teachers and staff use assessments and observations to determine

student needs. Strategies are determined and implemented and results are continually monitored.  All students have access to a counselor

and social worker.   In addition, students participate in PE, Art, and Music. Monthly guidance programs are also provided by the full time

counselor.  We also have additional programs such as Peaceful School Bus, 7 Habits, and the "Let's Talk About It" program to promote a

sense of community and shared responsibility. Our fifth grade students participate in the SOAR program to foster leadership in the school

community.  We strive to develop and encourage additional student talents via after school events such as drama club, chess club, 4H, Fine

Arts Night, Yearbook and Chorus.

The MBES staff works with our special education department to develop instructional strategies designed to meet the needs EIP and Gifted

students (4.7).  In addition, we offer a free after school program that meets once a week to provide additional help for students who are

struggling in specific subject areas. Grade levels have monthly data team meetings to review data from pre/post tests and MAP tests. This

data is used to construct individualized instruction for students in Math, Reading and Language Arts.  Career education is addressed in all

grades through speakers, field trips, and the Social Studies units. Other instructional services, such as Accelerated Reader, advanced

content cluster classes, inclusion classrooms, after-school tutoring, mentoring, and classroom materials assist us in supporting our students'

diverse learning styles and needs. 
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Standard 5: Using Results for Continuous Improvement

 

The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness

and uses the results to guide continuous improvement. 

Overall Rating:  2.8 

 

 

Indicator Statement or Question Response Evidence Rating
5.1 The school establishes and

maintains a clearly defined and
comprehensive student
assessment system.

School personnel maintain and use an
assessment system that produces data
from multiple assessment measures,
including locally developed and
standardized assessments about
student learning and school
performance. The system ensures
consistent measurement across
classrooms and courses. Most
assessments, especially those related to
student learning, are proven reliable and
bias free. The system is regularly
evaluated for reliability and effectiveness
in improving instruction, student
learning, and the conditions that support
learning.

•Evidence that
assessments are reliable
and bias free

•Brief description of
student assessment
system including range of
data produced from
standardized and local
assessments on student
learning and school
performance

•Survey results

•Documentation or
description of evaluation
tools/protocols

•Evidence is also available
on eBoard

Level 3

Indicator Statement or Question Response Evidence Rating
5.2 Professional and support staff

continuously collect, analyze, and
apply learning from a range of
data sources, including
comparison and trend data about
student learning, instruction,
program evaluation, and
organizational conditions.

Systematic processes and procedures
for collecting, analyzing, and applying
learning from multiple data sources are
used consistently by professional and
support staff. Data sources include
comparison and trend data that provide
a complete picture of student learning,
instruction, the effectiveness of
programs, and the conditions that
support learning. School personnel use
data to design, implement, and evaluate
continuous improvement plans to
improve student learning, instruction, the
effectiveness of programs, and
organizational conditions.

•Examples of use of data
to design, implement, and
evaluate continuous
improvement plans and
apply learning

•Survey results

•List of data sources
related to student learning,
instruction, program
effectiveness, and
conditions that support
learning

•Written protocols and
procedures for data
collection and analysis

•Evidence is also available
on eBoard

Level 3
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Indicator Statement or Question Response Evidence Rating
5.3 Professional and support staff are

trained in the evaluation,
interpretation, and use of data.

Most professional and support staff
members are assessed and trained in a
professional development program
related to the evaluation, interpretation,
and use of data.

•Professional learning
schedule specific to the
use of data

•Training materials specific
to the evaluation,
interpretation, and use of
data

•Survey results

•Documentation of
attendance and training
related to data use

•Evidence is also available
on eBoard

Level 2

Indicator Statement or Question Response Evidence Rating
5.4 The school engages in a

continuous process to determine
verifiable improvement in student
learning, including readiness for
and success at the next level.

Policies and procedures describe a
process for analyzing data that
determine verifiable improvement in
student learning, including readiness for
and success at the next level. Results
indicate improvement, and school
personnel consistently use these results
to design, implement, and evaluate the
results of continuous improvement
action plans related to student learning,
including readiness for and success at
the next level.

•Examples of use of
results to evaluate
continuous improvement
action plans

•Agendas, minutes of
meetings related to
analysis of data

•Student surveys

•Evidence of student
readiness for the next level

•Evidence of student
success at the next level

•Evidence of student
growth

•Description of process for
analyzing data to
determine verifiable
improvement in student
learning

•Evidence is also available
on eBoard

Level 3
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Reflect upon your responses to each of the indicators and performance levels by considering and responding to the following

questions when drafting your narrative response.  Use language from the performance level descriptions to guide your writing.

Cite sources of evidence External Review team members may be interested in reviewing. 
 
As we analyzed the data and information we were given surrounding Standard 5, it was clear to us that Malcom Bridge Elementary has

substantial evidence to support this standard (5.1, 5.2, 5.4, and 5.5).  We are fortunate to have access to a range of data sources (5.1) both

at the local school level and within our county.  Performance reports on standardized assessments provide an indication of student success

and readiness for the next instructional level.  Our faculty uses the collective data (5.2) to drive the design of effective lessons designed

ensure the continuous growth of our students.   We meet as a data team to identify specific areas of need and then implement instructional

strategies that engage learners and maximize their learning.

Each grade level analyzes data on a regular basis (5.3) as a way of evaluating the effectiveness of instruction and interventions.   Our

school's leadership helps the faculty monitor conditions that foster student learning (5.2) and are actively involved in the grade level data

team process. This in turn helps guide our decisions in the Response to Intervention process (5.5). 

Our strengths will be maintained through ongoing training and continuous access to a range of data sources that analyze student

performance.  We will use instructional strategies and  flexible grouping during our extension period to sustain our already exemplary scores

on standardized assessments.  In the data team process, our faculty will continue to analyze student performance to strategically place

students in learning groups.  These groups remediate or accelerate the students at their instructional level.  These groups will be fluid,

meaning they will change when the individual student needs change as indicated by the data.  Leadership will still stay involved in the data

team process.  This will enable them to provide weekly updates at the district and school level.

We do recognize areas of needed improvement specifically in our county level common assessments. After using these assessments for the

2012-2013 school, we will be able to determine if the test reliability is adequate. There are currently concerns surrounding the clarity of

questions within the assessments and the thus the validity of the data gathered. We need to determine whether or not the assessments are

actually measuring the desired or targeted skills. Test reliability and validity are important first steps in the direction of a truly credible in-

house assessment program. Without this determination, we fear that important educational time and effort could be wasted.

 Another area in which we hope to show improvement is in the provision of adequate training for all faculty members and support staff

surrounding  the use of our data and the reteaching/practice methods, apps, and websites(5.3) available to the school.   In just the short

amount of time we've been utilizing data teams, we have already learned so much, however, there is still so much that could be done if

additional personnel had a clear image of the overall and specific goals for the school and each child. Insuring that all those working with the

Indicator Statement or Question Response Evidence Rating
5.5 Leadership monitors and

communicates comprehensive
information about student
learning, conditions that support
student learning, and the
achievement of school
improvement goals to
stakeholders.

Leaders monitor comprehensive
information about student learning,
conditions that support student learning,
and the achievement of school
improvement goals.  Leaders regularly
communicate results using multiple
delivery methods to all stakeholder
groups.

•School quality control
procedures for monitoring
information about student
learning, conditions that
support learning, and the
achievement of school
improvement goals

•Executive summaries of
student learning reports to
stakeholder groups

•Survey results

•Sample communications
to stakeholders regarding
student learning,
conditions that support
learning, and achievement
of school improvement
goals

•Evidence is also available
on eBoard

Level 3
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students have a familiarity with the reteaching/practice methods, apps, and websites available to students is an important next step.
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Report Summary

 

Scores By Section

Sections

1 2 3 4

Section Score

Standard 1: Purpose and Direction

Standard 2: Governance and Leadership

Standard 3: Teaching and Assessing for 
Learning 

Standard 4: Resources and Support 
Systems

Standard 5: Using Results for Continuous 
Improvement

2.67

3

2.92

3

2.8
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AdvancED Assurances

Assurance Certified Comment/Attachment

The institution has read, understands, and complies with the AdvancED

Policies and Procedures.
Yes

The institution monitors all financial transactions through a recognized,

regularly audited accounting system.
Yes

The institution engages in a continuous improvement process and

implements an improvement plan. Attach the improvement plan if the plan

is not located in AdvancED's Adaptive System of School Improvement

Support Tools (ASSIST).

Yes

MBES 2012-2013 SIP.pdf

The institution implements a written security and crisis management plan

which includes emergency evacuation procedures and appropriate

training for stakeholders. Attach the security and crisis management plan.

(optional)

Yes

The crisis management plan is

located in every classroom and in

the administrative offices.

The institution has reported all substantive changes in the institution that

affect the scope and/or have an impact on the institution's ability to meet

the AdvancED standards and policies. Such changes include, but are not

limited to:

Restructuring (merging, opening, or closing) of the institution or

institution(s) within its jurisdiction

•

Mission and purpose of the institution•
Governance structure of the institution, including changing to a charter

school/school system, being the subject of a state takeover, or a change

in ownership

•

Grade levels served by the institution•
Staffing, including administrative and other non-teaching professionals

personnel

•

Available facilities, including upkeep and maintenance•
Level of funding•
School day or school year•
Establishment of an additional location geographically apart from the

main campus

•

Student population that causes program or staffing modification(s)•
Available programs, including fine arts, practical arts and student

activities

•

Yes
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Student Performance Diagnostic 
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Introduction
 
The Student Performance Diagnostic provides an institution with a process to report summative student assessments. This diagnostic is

significant to the accreditation and continuous improvement process as it serves as a resource for schools to view content area assessment

results required by the state, district, or other entities, determine the quality and reliability of the given assessments, and show the alignment

of the assessments to the school's curriculum. The performance level computed at the completion of the diagnostic is used by the external

review team as a comprehensive report to understand fully the institution's assessment program; the diagnostic should be used in the same

manner by the institution as it engages in improvement planning.
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Assessment Scores

 

 

 

 

 

 

 

 

Label Question Value
1. Quality Score Enter the average assessment quality score from the Student

Performance Worksheet (this average is based on the score for each
assessment based on the rubric below).

4.0

Label Question Value
2. Alignment Score Enter the average assessment alignment score from the Student

Performance Worksheet (this average is based on the score for each
assessment based on the rubric below).

4.0

Label Question Value
3. Disaggregation/Analysis
Score

Enter the average disaggregation/analysis score from the Student
Performance Worksheet (this average is based on the score for each
assessment based on the rubric below ).

4.0

Label Question Value
4. Student Results Status
Score

Enter the average student results status score from the Student
Performance Worksheet.

18.0

Label Question Value
5. Improvement Score Enter the average improvement score from the Student Performance

Worksheet.
0.0

Label Question Value
6. Overall Student Performance
Score

Enter the average overall student performance score from the
Student Performance Worksheet.

30.0
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Areas of Notable Achievement

 

 

 
Which area(s) are above the expected levels of performance? 
 
    Based on CRCT scores from 2006-20012, reading is above the expected performance level.  Since 2006, we have decreased the number

of students who did not meet from 10% in 2006 to 1% in 2012.  During each year, there was a drop in the number of students not meeting or

it remained at a very low percentage.  In addition, the percentage of students who received an exceeding score in reading increased during

this time period growing from 44% in 2006 to 68% in 2012.  	

    English Language arts scores also indicated high achievement in our longitudinal data.  In 2006, data showed that 13% of MBES students

were not meeting the standard.  However, by 2012, this percentage dropped to 2%.  The exceeding scores showed an upward trend as well

with 31% exceeding the standard in 2006 and 61% exceeding by the year 2012.  A steady increase in the percentages of students exceeding

was seen each year from 2006-2012.

These results were summarized from the data provided in the following file:

06-12_CRCT_DataAnalysis_MBES.xlsx

 
 
 
Describe the area(s) that show a positive trend in performance. 
 
     From 2006 to 2012 the trend in Reading on the CRCT was generally upward. Starting with level 3 the growth went from 44% to 69% of

students. Students performing at level 2 declined from 46% to 31% while level one decreased from 10% to 1% by 2012. The sole exception

to the trend when considering the percent of questions answered correctly by domain and grade level was apparent among 3rd graders in

Reading for Information which declined from 81% correct to 69 % correct by 2010 then back up to 82% correct by 2012.

    In Math, the overall trend was mixed. Students scoring at level 3 decreased from 46% in 2006 to 35% in 2008, then back up to 61% in

2011 and down again to 57% in 2012. Level 2 declined steadily from 46% to 34%. Level 1 rose to 13% in 2008 then fell back to 9% by 2012.

When analyzing the results by grade and domain, the results were similar with no discernible pattern and ranges between 70% and 90%

during the time period (2006-2012).

    For English-Language Arts the trend was generally upward for level 3 and downward for levels 1 and 2. Thirty one percent of students

scored at level 3 in 2006 yet by 2012 that number had risen to 61%. Level 2 declined from 56% to 38% while Level 1 declined from 13% to

only 2% by 2012. Overall, students showed improved results across the board in all domains.

    In Science the general trend was from level 2 to level 3. While the number of students scoring at level 1 increased from 5% to a high of

17% in 2007, it declined to 5% by 2012.  The number of students scoring at level 2 declined from 56% in 2006 to 31% in 2012, and level 3

improved from 39% to 64%. Exceptions to the general trend were a rise and fall of percent correct by domain in 4th grade which rose from

76% in 2007, up to 82% in 2008 and 2009, then back to 78% in 2012. There was a similar bump among 5th graders. Physical Science

improved generally over time for both 3rd and 5th grade but stayed around 77% correct for 4th grade. Life Science remained steady in the

mid 70's.

    In Social Studies there were no obvious overall trends. Students scoring in Level 3 and Level 2 moved up and down over time while Level

1 remained low; however several trends could be identified by domain and grade level. For History grades 3 and 5 saw a gradual increase

while grade 4 results were flat. There was a gradual increase in Geography scores for grades 3 and 5 while 4th decreased from 77% correct

to 72%. In the area of Government and Civics, 3rd grade improved while both 4th and 5th grade decreased. In Economics, 3rd grade

increased from 77% to 82% correct while both 4th and 5th grade remained steady at 74% to 75%.

These results were summarized from the data provided in the following file:
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06-12_CRCT_DataAnalysis_MBES.xlsx

	

 
 
 
Which area(s) indicate the overall highest performance?  
 
      Based on CRCT scores from 2006-2012, the area of reading indicates the overall highest performance level.  Since 2006, the number of

students who did not meet (level 1) dropped from 10% in 2006 to 1% in 2012.  During each year of the CRCT, there was a drop in the

number of students who did not meet.  The percentage of students who received an exceeding score in reading increased during this time

period.  The number of students who exceeded also increased from 44% in 2006 to 69% in 2012. 

     English/Language Arts scores indicated high achievement as well.  The percentage of students not meeting the standard (level 1) in 2006

was 13%.  Yet by 2012, data indicated that only 2% of students did not meet the standard.  The percentage of students exceeding the

standard (level 3) increased to 61% in 2012.  This was an increase of 30% from the 2006.

    This increase is attributed to the addition of more prescriptive learning targets for students.  Through the Response to Intervention process

and the work of each grade level data team, teachers have worked diligently to provide instruction based on students' precise reading level

and differentiated the learning planned for them. ELA scores increased due to the implementation of writing in all content areas.  Teachers

have also had professional learning in the area of writing including Lunch and Learn sessions on content area writing.

These results were summarized from the data provided in the following file:

06-12_CRCT_DataAnalysis_MBES.xlsx

 

 
 
 
Which subgroup(s) show a trend toward increasing performance?   
 
     In the area of reading, the students with disabilities subgroup data indicates an increasing trend of students scoring in the exceeds level

(level 3).  The data for this subgroup also shows a decreasing trend in the students not meeting this standard (level 1).  In 2006, 26% of

students with disabilities were not meeting the standard.  In 2012 the percentage of students not meeting was 5%.  While the number of

those not meeting fluctuated year to year, there were decreases in 2009-2010 from 29% to 13%; and in 2011-2012 from 17% to 5%.  The

percentage of students scoring in the exceeding range (level 3) fluctuated as well, but an increase of 32 percentage points was noted in the

2011 to the 2012 scores.(2011- 28% exceeding;2012- 60% exceeding)

    Economically disadvantaged students have also shown increasing performance in the area of reading.  The percentage of students not

meeting the standard in 2008 was 12%.  By 2012, this percentage dropped to 2%.  The percentage of economically disadvantaged students

scoring in the exceeds range (level 3) in 2008 was 25%.  However, by 2012, the percentage of economicaaly disadvantaged students in this

range had risen to 42%.  The total of meets/exceeds (levels 2 and 3) for 2012 for this subgroup was 98%. This subgroup also showed an

increasing trend in the ELA standard.  In 2008, the percentage of ED (econimicaly disadvantaged) students not meeting this standard was

17%.  Longitudinal data indicated a decline in this percentage each year with the 2012 data reflecting only 4% not meeting this standard.

This group also increased the percentage exceeding this standard.  An increase of 21 points was seen comparing the 2008 to the 2012

scores. (2008-14% exceeding; 2012- 35% exceeding)  The 2012 scores indicated 96% of ED students met or exceeded this standard.

These results were summarized from the data provided in the following file:

06-12_CRCT_DataAnalysis_MBES.xlsx
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Between which subgroups is the achievement gap closing? 
 
     CRCT data disaggregation specifically examining gaps between sub-groups indicated the achievement gap in the reading standard is

narrowing in the economically disadvantaged and the non-economically disadvantaged students.  The achievement point difference dropped

9 percentage points in 2008 to 1 percentage point in 2012.  The point difference has fluctuated to some degree from 2008-2012. (2008-9

percentage point gap; 2009- 9 point gap; 2010-4 point gap; 2011- 8 point gap; 2012-1 point gap)  Students with disabilities compared to

students without disabilities have also shown a narrowing of the achievement gap in reading. In 2006, the achievement gap reported a 19

percentage point difference.  However, in 2012, the point difference was a mere 5 percentage points.  Again, the differences fluctuated, with

a narrowing of the gap appearing more consistently from 2009-2012.

Data taken from the file: 06-12 achievement gap data file working copy

	

 
 
 
Which of the above reported findings are consistent with findings from other data sources?  
 
All of these findings are consistent with data reviewed annually.  Data sources reviewed include MAP, ITBS, and common summative

assessments. 
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Areas in Need of Improvement

 

 

 
Which area(s) are below the expected levels of performance? 
 
     Using the CRCT test as the criteria for assessment, the only area which shows achievement below expectations is Social Studies.

Student scores in the level 3 range dropped from 49 to 40% from 2008 to 2012, while student scores in the level 1 range increased from 4%

to 7% over that same time period. By contrast, students in the Oconee County School System as a whole improved from 42% to 52%

although the percentage of students scoring at level 1 did rise from 7% to 8% indicating a system-wide increase in failures.

    Examining the total number of test questions answered correctly, students at Malcom Bridge Elementary have averaged 74% to 75%

correct overall on the Social Studies test since 2008, but system-wide the number of correct answers rose from 73% to 77%.

 
 
 
Describe the area(s) that show a negative trend in performance.  
 
     As stated in the previous question, the only negative trend in CRCT scores for Malcom Bridge Elementary from 2008 to 2012 is in Social

Studies when considering the student body as a whole. When breaking down the population by sub-group, however, other negative trends

are apparent. This will be discussed in the questions that follow.  
 
 
Which area(s) indicate the overall lowest performance? 
 
     Based on the 2012 CRCT data, Social Studies is the lowest area of performance at MBES, and the numbers are declining. Only 40% of

students exceeded as compared to 52% for the system as a whole. Seven percent failed the test; however, fifty-three percent scored at level

two thus meeting the standard yet not exceeding.

    Math was a close second with 57% scoring at level 3 and 34% at level 2. In math 9% of the students did not pass which is a greater

percentage than Social Studies. The number of students exceeding in Math is greater than the system level (56%) but system-wide, a lower

percentage of students failed.

 
 
 
Which subgroup(s) show a trend toward decreasing performance?   
 
     Sub groups at MBES struggled in several areas which is disconcerting; however declining numbers in the various subgroups make it

difficult to draw strong correlations between scores and subgroup performance. As far back as 2010, MBES has had fewer than 10 ELL

students making analysis of the data tenuous at best. In 2012, only one ELL student took the CRCT. The same is true of other sub groups

because of low numbers.  The number of Hispanic children taking the CRCT at MBES has declined from a high of 54 students in 2009 to 12

students in 2012. Black/Non-Hispanic students dropped from 20 students in 2006, already too low for reliable analysis, to 9 students in 2012.

Multi-racial students rose from 11 students in 2006 to 16 students in 2009, and then declined to 7 students in 2012. Students with disabilities

dropped from 56 students to 20 students during the span between 2006 and 2012, and economically disadvantaged students dropped from

93 students to 50 students over that same period of time. Interestingly, Asian-Pacific Islanders increased from 10 students to 21 students but

the reliability of data gathered for a sub-group of 21 is still rather questionable.

Accreditation Report
Malcom Bridge Elementary School

SY 2012-2013 Page 42
© 2012 AdvancED www.advanc-ed.org



     In the area of reading, the entire student population improved between 2006 and 2012 but English Language Learners (ELL) tended to fall

behind. In 2006, 35% of ELL students failed the CRCT. This number dwindled slowly to 0% in 2010, and then rose abruptly to 100% in 2012.

The reason for this is lies in the fact that our number of ELL students taking the test decreased sharply when the system was re-districted to

a single student in 2012 and that student did not pass the test.

    In the area of math, students with disabilities trended slightly downward from 30% to 24% in level 3 for reading and then upward in level 1

from 20% to 29%. Multi-racial students, black non-Hispanic students, and Asian Pacific Islanders all trended downward slightly but all three

groups also have very low enrollment numbers. Interestingly, ELL students improved in level 3 from 8% to 67% over the same period of time

in Math.

    In english/language arts (ELA) all subgroups showed improvement with the exception of ELL students who in 2012 showed a 100% failure

rate. It must onece again be noted that there was only one student in the program that year. From 2006 to 2010, ELL students improved from

a 52% failure rate to a 13% failure rate, but in 2012, with just one student in the program, it had risen to 100%.

    In Science all subgroups showed a general trend toward improvement.  ELL students increased their pass rate from 60% to 83 % in 2011

although the level 3 exceeds rate is zero. The failure rate decreased from 40% to 17%.

    In a trend that is apparent among the student body as a whole, social studies reveals itself as the weakest subject for all subgroups. Every

subgroup trended downward in performance from 2006 to 2012. Even white non Hispanic students who improved in almost every category,

declined in Social Studies on the CRCT with level 3 (exceeding) descending from 36% to 23%, and the failure rate increasing from 12% to

27%.

 
 
 
Between which subgroups is the achievement gap becoming greater? 
 
     In  the area of Reading performance, the achievement gap between the various subgroups is decreasing at MBES. The gap between

whites and blacks passing the CRCT in 2006 was 22 percentage points. In 2012, this gap was virtually non-existent. The scoring difference

between whites and Hispanics was also 22 points, but was reduced to zero in 2011 and then showed a slight increase in 2012 to 8 points.

Between ELL students and non-ELL students the achievement gap stood at 26 points in 2006. By 2008 it had been reduced to 12 points.

After that, the number of ELL students dwindled so low as to make the data unreliable.

    In Math, the achievement gap between whites and blacks fell from 25 % to just 2% between 2006 and 2012. During the same time period,

the gap decreased from 26% to 13% between economically disadvantaged and non-economically disadvantaged. Between whites and

Hispanics the achievement gap fell from 28% to 2% from 2006 to 2011 and then increased to 14% in 2012. One statistic that is particularly

troublesome is the achievement gap between students with disabilities and those without. The achievement gap in Math has risen from 13%

to 22% over the past seven years.

 
 
 
Which of the above reported findings are consistent with findings from other data sources?  
 
All of these findings are consistent with data reviewed annually.  Data sources reviewed include MAP, ITBS, and common summative

assessments. 
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Stakeholder Feedback Diagnostic 
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Introduction
 
The Stakeholder Feedback Diagnostic is designed to analyze the institution's survey results in terms of areas of achievement and areas that

need improvement. Further, the diagnostic is essential to the accreditation and continuous improvement processes in that it provides the

institution with a comprehensive view of the aggregate scores of the surveys administered, and the actual total of respondents for each

survey type to derive a single score for this diagnostic. The performance level score computed at the completion of the diagnostic is used to

broaden and enhance the external review team's understanding of the stakeholder's perceptions of the institution; the diagnostic should be

used in the same manner by the institution as it engages in improvement planning.
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Criteria for Assessing Stakeholder Feedback

 

 

 

Statement or Question Response Evidence Rating
Select the rubric level obtained from the
Stakeholder Feedback Worksheet.

Level 4: Minimum response rate
was met. Two or more of the
stakeholder surveys had average
item values of 4.30 or higher (on
a 5.0 scale). All surveys had an
average item value of 3.20 or
above (on a 5.0 scale).

•Evidence of survey responses

•Evidence of survey response
rates

Level 4
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Areas of Notable Achievement

 

 

 
Which area(s) indicate the overall highest level of satisfaction or approval? 
 
     Malcom Bridge Elementary survey results indicated the highest level of satisfaction for parents to be the safe and caring learning

environment.  97.5% of parents agreed or strongly agreed with this statement.  84.71% also agreed or strongly agreed that MBES has high

expectations for students in all classes. Technology being up-to-date and used to enhance instruction received a rating of 82.92% agreeing

or strongly agreeing to this statement.

    Survey results for MBES students indicated the highest ranked area to be in governance and leadership with 98.63% of students agreeing

that their teachers want them to do their best work with 98.2% of students agreeing that their principal and teachers want every student to

learn.  Student ratings were also high with 98.17% agreeing that their school has computers to help them learn.

     Staff survey results indicated 81.82% of teachers strongly agreed that the school's purpose statement is clearly focused on student

success.  100% of staff agreed or strongly agreed that the school has a continuous improvement process based on data, goals, actions, and

measures for growth.  Notable achievement areas in governance and leadership were the school's leaders expect staff members to hold all

students to high academic standards (78.05% strongly agree; 17.07% agree) and staff is regularly evaluated on criteria designed to improve

teaching and learning. (80.49% strongly agree; 19.51% agree)

 
 
 
Which area(s) show a trend toward increasing stakeholder satisfaction or approval? 
 
    Several areas of the survey data from stakeholders indicated a trend toward increasing stakeholder satisfaction.  The parent survey

showed an upward trend in the area of governance and leadership involving communication.  79.36% of parents strongly agreed or agreed

the school communicates effectively about the school's goals and activities.  This had been an area of focus for the school and system during

the past few years.  Another area with an increasing positive trend was in the area of teaching and assessing for learning.  76.8% of parents

strongly agreed or agreed their child's teachers use a variety of teaching strategies and learning activities.  The parents also indicated the

school has increased student access to a variety of information resources that support learning. (90% strongly agree or agree)

     Student survey data also indicated an upward trend in the area of teaching and learning with 88% agreeing that teachers are using

different activities to help them learn.  Data also indicated an upward trend in the area of communication with 81% agreeing that teachers tell

their family how they are doing in school.

    The results from the staff survey highlighted increasing satisfaction with the leadership's expectation that all staff members hold all

students to high academic standards. (95% strongly agreeing or agreeing)  Staff also viewed the regular evaluation by school leaders of staff

members is improving teaching and learning. (80.49% strongly agree)  The belief that all teachers at MBES use a variety of technologies as

instructional resources also indicated improved satisfaction. (65% strongly agree; 35% agree)

    Trend information is based on informal surveys given for the past several years compared with the system survey administered at the end

of the 2011-2012 school year. It would be helpful to use the current survey data as a baseline for future trend identification.

 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources?  
 
    Following the last SACS visit, a concerted effort was made at the school and system level to increase communication to our stakeholders.
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The survey indicated a higher approval rating in that area which is consistent with yearly communication from the MBES School Council and

responses to the increased amount of information tools such as Let's Talk About It, Teleparent, Principal's Weekly to Parents, Eagle News

and classroom blogs and web sites.  Parent, staff and student survey data indicated an improved satisfaction rating for the use of varied

teaching strategies.  This has also been documented in Pyramid of Intervention meeting minutes, Data Team minutes, parent conferences

and teacher evaluation data with Class Keys and Oconee Keys. 
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Areas in Need of Improvement 

 

 

 
Which area(s) indicate the overall lowest level of satisfaction or approval? 
 
      The analysis of stakeholder surveys indicated areas in need of improvement.  With the parent survey, the lowest area was in the purpose

and direction of the school.  While two of the three areas received high ratings, the review process used for the school's purpose statement

received a low ranking with only 53% strongly agreeing or agreeing.  Parents also reported concerns with the individualizing of instruction for

their students and the lack of communication from the teachers about their children's progress.  Open-ended comments were critical of the

standards-based report card.

    The lowest area on the student stakeholder survey was in the area of using results for continuous improvement.  Only 39% of students

agreed with the statement concerning the principal and teachers asking students what they think about school.  Another area of concern was

students treating adults with respect.

    Staff survey results indicated three areas of concern all falling under the teaching and Learning standards. The lowest area was the lack of

a formal process in place to support new staff members in their professional practice. (42% strongly agreed or agreed)  The next area of

concern was the lack of peer coaching. (65% strongly agreed or agreed) An area of relative weakness was the standardized use of

consistent common grading and reporting policies across grade levels and courses based on clearly defined criteria. (77.5% strongly agreed

or agreed)

 

 

 

   
 
 
Which area(s) show a trend toward decreasing stakeholder satisfaction or approval? 
 
    Grading practices and communication concerning students' progress were noted as a concern on both parent and staff surveys.  This area

has been an increasing concern as the standards based grading and reporting system has moved into higher grade levels.  Parents indicated

a lack of understanding in what the grading system means and how teachers communicate this information in their open comments section

of the survey. Teachers also noted a lack of consistency of grading and reporting practices across grade levels. 
 
 
What are the implications for these stakeholder perceptions? 
 
     Two areas of concern with implications for Malcom Bridge Elementary School concern the process for gaining input and sharing the

school's purpose and the standards-based report card and grading purposes.  All stakeholdeers should feel they have had input into the

developement and continuation of the school's purpose statement.  After reviewing stakeholder results, a formal process will be in place for

the review of the mission/vision and purpose statements for MBES. 

    In the area of grading and reporting practices,  effectively articulating student progress to parents is vital.  It is also important for all

teachers within the school and school district to have consistent grading procedures and practices.  Currently, the school system is going

through a review of the standards-based report cards at each grade level.  A commitee consisting of system and school leadership and

teachers from each school are involved in revising the grading criteria and reporting system.

    The staff survey indicated a need for a formal process to be put in place to support new staff members.  Several years ago, Oconee
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County had Teacher Induction Program (TIP) that was very comprehensive.  Due to fewer new teacher hires and budget cuts, this program

no longer exists.  The survey indicates that teachers see this as a need and MBES will explore ways to formally support beginning and new

teachers hired. 
 
 
Which of the above reported findings are consistent with findings from other stakeholder feedback sources? 
 
     Consistent views were indicated in the parent and staff surveys concerning grading practices.  The grading practices and the standards-

based report card are currently under review at the system level.  A committee is working on standardizing the grading criteria and revising

the report card.

    At the school level, the concern of teachers keeping parents informed of how students are graded is being addressed through

standardized practices in the grade level data teams.  These teams meet twice a month to examine the progress of each student on norm-

referenced MAP scores, pre/post test data and formative teacher assessment data.  Teachers are working on ways to keep parents informed

using this data.  Teachers are also using this data to differentiate instruction through the use of an "extension" period each day.  This is a

non-graded segment of the day when students are placed in groups for more specialized instructions using the information gathered in the

data team meetings.
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